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Introduction. In the realm of English language teaching, the quest for
effective methodologies that foster strategic competence among learners has
been an enduring pursuit. Language educators strive to equip students with the
ability to use language flexibly and strategically in various contexts, prompting
a comparative exploration of task-based and integrative approaches.

These pedagogical paradigms stand as pillars in language instruction, aiming
to enhance learners’ communicative abilities and strategic competence in using
English. Strategic competence encompasses the capacity to utilize language
resources effectively to overcome communication obstacles and achieve
communicative goals. It involves the strategic selection, adaptation, and
negotiation of linguistic resources in real-time interactions. [1,2] Proficiency in
strategic competence facilitates learners in navigating authentic communicative
situations, allowing them to express themselves accurately and appropriately.
This comparative analysis scrutinizes the task-based and integrative approaches,
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examining their respective contributions to the development of strategic
competence in English language learners. Task-Based Language Teaching
(TBLT) and the Integrative Approach represent two divergent yet influential
methodologies in language pedagogy, each offering unique perspectives on
language learning and skill development. Task-Based Language Teaching
revolves around activities that simulate real-world language use, focusing on
meaning-oriented tasks that necessitate communication and problem-solving.

Task-based activities play a crucial role in developing strategic competence
in language learners. These activities are designed to encourage students to
use language in a meaningful, problem-solving context, thus promoting
communicative skills and strategic thinking. Here are some task-based activities
and methods that specifically target the enhancement of strategic competence in
English language learners:
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TASK BASED APPROACH
Names Tasks Objectives

ACTIVITIES

Present students with real-life
scenarios that require problem-
solving and decision-making.

Encourage students to
negotiate and strategize

Problem- For instance, create a scenario | using English to resolve
solving where students plan a trip to challenges, thereby
Scenarios an English-speaking country developing their ability to
within a budget or solve a use language strategically
dilemma faced in a work- in various situations.
related situation.
Assign specific roles to
students and have them engage | Students practice
in role-play conversations. It communication strategies
Role-Play could be a customer service such as clarifying
Conver- interaction, negotiations, or information, negotiating,
sations a simulated job interview. and adapting language
Provide scenarios and roles according to different
to encourage language use contexts and roles.
strategically.
Encourage students to
Create tasks where students fleourage ! .
. discuss options, weigh
need to make decisions
. . pros and cons, and
Decision- collaboratively. For example, .
. . strategize language use
Making students might have to plan a Y . ..
. . to justify their decisions
Tasks charity event or decide on the . .
. effectively, fostering
best marketing strategy for a o .
critical thinking and
product. . .
negotiation skills.
Provide puzzles, riddles, or Engage students in a
strategy-based games that fun yet challenging
Problem- require collaboration and environment where they
solving English language use to find must communicate,
Puzzles or solutions or win the game. It strategize, and problem-
Games could be word puzzles, escape | solve in English, fostering

room challenges, or board
games.

strategic thinking and
language use.
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Encourage peer-to-
Collabo- Promote collaborative peer communication,
. learning environments where group discussions, and
rative and . . .
. students work in groups to collaboration during task
Communi- . . .
cative complete tasks. Emphasize completion. This allows
. communication and negotiation | learners to strategize
Learning . .
among learners. collectively and negotiate
meaning effectively.
Design tasks that mirror
n Provide tasks that are relevant | real-life situations
8 Contex- and contextualized to learners’ | learners might encounter,
E tualized interests, needs, or future enabling them to practice
%—1 Language professional scenarios. Ensure | language strategically in
Practice tasks reflect authentic language | contexts they are likely
use. to encounter outside the
classroom.
Scaffold tasks to gradually Start with tasks that have
Scaffolding increarse in complexity,' straightforward language
And allowing learners to build on requirements and
Gradual their strategic language use progressively introduce
. skills. Begin with simpler more complex scenarios
Complexity .
tasks and progress to more that demand higher-level
challenging ones. strategic language use.

Integrating these methods within a task-based approach can effectively
enhance learners’ strategic competence by providing opportunities to practice,
reflect, and develop language strategies essential for successful communication
in various contexts. These methods support learners in using language
strategically to solve problems, negotiate meaning, and achieve communicative
goals. Activities also aim to immerse learners in meaningful, problem-
solving contexts that require strategic language use, fostering their ability
to communicate effectively and strategically in various real-life situations.
Integrating such task-based activities into English language teaching helps
learners develop their strategic competence while honing their language skills.

Integrating strategic competence within the integrative approach involves
designing activities that interconnect various language skills while emphasizing
strategic language use. Here are activities aligned with the integrative approach
that promote the development of strategic competence in English language
learners:
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INTAGRETIVE APPROCH
Activities Tasks Objectives
Jigsaw Divide a reading passage into Promote strategic language
Reading sections and assign each section use in summarizing,
And to a group. Students read their synthesizing information, and
Writing section, summarize, and then teach | explaining concepts, fostering
Tasks it to others. collaborative language
learning.
Collaborative | Students collaborate to create Encourage strategic language
Story a story, taking turns to add use in storytelling, cohesion,
Writing paragraphs or sections. Each and coherence while
student contributes to the plot maintaining the flow and
development. coherence of the narrative.
Language Assign students to work on Develop strategic language
Projects or language projects (e.g., research skills by planning, organizing
Presentations | projects, presentations, or reports) | information, and presenting
requiring collaborative work and | findings effectively to engage
oral presentation. and inform an audience.

TBLT aims to facilitate language learning through engagement in tasks that
are relevant and meaningful to learners, fostering language acquisition through
practical application and authentic interaction. Contrastingly, the Integrative
Approach emphasizes the integration of linguistic components reading,
writing, speaking, and listening within a holistic language learning framework.
It underscores the interconnectedness of language skills and their simultaneous
development, fostering a comprehensive language proficiency that transcends
individual linguistic elements. In scrutinizing these divergent methodologies,
this comparative analysis aims to shed light on their efficacy in cultivating
strategic competence among English language learners. By delving into
theoretical frameworks, empirical evidence, and real-world applications, this
exploration seeks to offer insights into their respective strengths, limitations,
and implications for English language teaching.

This study ultimately endeavors to provide educators, curriculum developers,
and language learners with a comprehensive understanding of the merits and
intricacies of these methodologies, facilitating informed decisions in designing
language programs geared towards enhancing strategic competence in the
dynamic landscape of English language education. Central to this analysis is
a comprehensive exploration of the theoretical underpinnings and practical
applications of both Task-Based Language Teaching and the Integrative
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Approach. These methodologies offer distinct yet complementary strategies for
language instruction, each emphasizing unique facets of language learning and
proficiency development. Strategic competence, as a pivotal element in language
acquisition, enables learners to navigate linguistic challenges by employing
various communication strategies, such as paraphrasing, circumlocution, or
repair strategies. The development of this competence equips learners with the
tools necessary to communicate effectively, even in situations where vocabulary
or grammatical knowledge might be limited.

- A literature review. The literature surrounding Task-Based Language
Teaching (TBLT) underscores its effectiveness in promoting communicative
competence and language acquisition. Ellis (2003) defines TBLT as an approach
that prioritizes tasks as the central unit for language learning, emphasizing the
importance of meaningful, real-world activities that engage learners in authentic
language use. This methodology has been lauded for its ability to foster fluency,
accuracy, and strategic competence by encouraging learners to actively engage
in problem-solving tasks that simulate genuine communication (Nunan, 2004;
Long, 2015). Conversely, the Integrative Approach in language teaching
emphasizes the interconnectedness of language skills and their simultaneous
development within a comprehensive framework. Richards and Rodgers
(2014) highlight its focus on integrating multiple language components—
reading, writing, speaking, and listening—while Littlewood (2013) emphasizes
its holistic approach toward language learning. This approach aims to provide
learners with a well-rounded proficiency that enables them to use language
across various contexts and purposes.

The development of strategic competence has garnered significant attention
in language acquisition research. Skehan (1998) and Dornyei (2005) delve into
the cognitive aspects of language learning and the role of strategic competence
in enabling learners to overcome communication obstacles. It is widely
acknowledged that strategic competence allows learners to compensate for gaps
in their linguistic knowledge, aiding in effective communication and language
use (Brown, 2007). Empirical studies comparing the efficacy of TBLT and the
Integrative Approach in enhancing strategic competence have yielded varying
results. Bygate (2001) presents case studies showcasing the effectiveness of
TBLT in promoting fluency and communicative competence, while Carless
(2004) discusses teachers’ reinterpretation of a task-based innovation, shedding
light on challenges faced in implementation. Swain (2000) offers insights into
the output hypothesis and collaborative dialogue, which are pertinent to the
development of strategic competence through interactive language use.
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Moreover, factors such as learner characteristics, context of learning, and
teacher roles have been identified as influential in determining the effectiveness
of both methodologies (Johnson & Johnson, 1998; Widdowson, 2003). Gass
and Mackey (2016) discuss the stimulated recall methodology, providing a
lens to understand how these factors impact learners’ strategic competence
development within the frameworks of task-based and integrative approaches.
In summary, the literature review underscores the multifaceted nature of
task-based and integrative approaches in language teaching, their influence
on strategic competence development, and the diverse factors affecting their
effectiveness. While studies offer insights into their individual merits and
challenges, a comprehensive understanding requires a comparative analysis that
delves into their comparative effectiveness in fostering strategic competence
among English language learners.

- Research methodology. This study employs a comparative research
design to investigate and contrast the effectiveness of task-based and
integrative approaches in improving strategic competence within English
language education. Adopting a mixed-methods approach, this research
integrates qualitative and quantitative methodologies to comprehensively
examine the impact of these instructional approaches on learners’ strategic
competence. Participants in this study encompass English language learners
from diverse backgrounds and proficiency levels. Purposive sampling will
be employed to ensure a representative sample that encompasses a variety of
learner demographics and experiences. The sample size will be determined
by achieving data saturation, allowing for a rich and varied representation of
learner characteristics. Quantitative methods will involve pre- and post-tests,
employing surveys and standardized assessment tools to measure changes
in learners’ strategic competence levels. [9] These assessments will gauge
learners’ perceptions of their language proficiency, satisfaction, and perceived
improvements resulting from exposure to either the task-based or integrative
approach.

Qualitative methods, including focus group discussions, individual
interviews, and classroom observations, aim to delve deeper into learners’
experiences, attitudes, and the impact of instructional approaches on their
strategic competence. Additionally, insights from educators’ perspectives
and observations will be gathered through interviews and reflective journals
to complement the learner-centered data. The task-based approach will entail
the design and execution of tasks simulating real-life language use scenarios.
[10] Learners will engage in problem-solving activities, collaborative tasks,
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and language production exercises to enhance their strategic competence.
Conversely, the integrative approach will emphasize the interconnectedness of
language skills, integrating reading, writing, speaking, and listening within a
holistic language learning framework. Quantitative data will undergo statistical
analyses using appropriate software to assess changes in learners’ strategic
competence scores. Descriptive and inferential statistical methods will be
applied to determine significant differences between the effectiveness of the
task-based and integrative approaches. Qualitative data will be analyzed through
thematic analysis to identify recurring patterns, themes, and nuanced insights
derived from learners’ experiences and perceptions. [11, 14] This qualitative
analysis aims to complement quantitative findings by providing contextual
depth and understanding. The research adheres strictly to ethical guidelines,
ensuring confidentiality, informed consent, and voluntary participation from all
participants. Measures are implemented to protect participants’ anonymity and
privacy throughout the research process.

- Analysis and results. When comparing the Task-Based Approach (TBA)
and the Integrative Approach (IA) concerning methodological instruction and
their impact on strategic competence in language learning, there are distinct
differences in their implementation and effects on learners’ strategic language
abilities:

Task-Based Approach (TBA) Methodological Instruction
Emphasizes the execution of specific language
Task-Centric Instruction | tasks or activities that simulate real-world
communication situations.

Focuses on tasks that prompt learners to engage
in problem-solving, collaboration, and language
use to achieve a communicative goal.

Problem-Solving
Activities

Methodology
focus

Encourages learners to strategize their language

3 Strategic Language Use .

3 . use to complete tasks effectively.

3

£ g

3 _8* Promotes adaptability in language use by
;'30 % Adaptive Communication | fostering negotiation, clarification, and
% = interaction strategies.

)
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Includes preparation stages where learners

Pre-Task Plannin, . .
& strategize language use before task execution.

Offers language guidance and support during
task completion to aid strategic language
choices.

Language Support

Implementation

Integrative Approach (IA) Methodological Instruction

Integrates various language skills (reading,
writing, speaking, listening) within a unified
framework.

Holistic Language
Learning

Contextualized language | Emphasizes language use in diverse contexts,

Methodology
focus

use connecting language skills in real-life situations.
ot Encourages the development of strategic
§ « | Cross-Skill Integration competence through the interconnection of
2 g language skills.
S E
o Tg Promotes strategic language choices by
@Dg Applied Language Use employing skills across integrated language
£ tasks.
n
. Incorporates language learning within various
.5 Cross-Curricular P anguag 1ng .
= . subjects, facilitating strategic language use in
& | Integration . .
g different academic areas.
% Engages learners in diverse language activities
g* Multimodal Learning (e.g., presentations, projects) to practice
[

strategic language use across multiple formats.

Comparative Impacts:

TBA Strengths

TBA emphasizes task
execution, promoting
adaptive language use

IA Strengths
IA promotes a holistic
approach, integrating
language skills across

Comparative Impact on

Strategic Competence

and negotiation strategies.
Learners develop strategic
competence within specific
task-oriented contexts.

contexts. Learners develop
strategic competence by
applying language skills in
diverse real-life scenarios.
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TBA Emphasis IA Emphasis

IA’s  holistic approach

TBA  prioritizes  task | ensuresinterconnectedness

Considerations accomplishment and [ among language skills,

may focus less on overall | potentially  offering a

language integration. broader strategic language

competence.

The study commenced with pre- and post-test assessments to measure
participants’ strategic competence levels before and after exposure to either the
task-based or integrative approach. The data, as shown in Table 1, illustrate the
individual changes in scores, indicating improvements in strategic competence
among the participants. Descriptive statistics depicted a comprehensive
overview of the mean pre-test and post-test scores, standard deviations, and the
outcomes of paired-sample t-tests conducted for both instructional approaches.

Table 1. Pre- and Post-Test Scores for Strategic Competence.

Participants Pre-Test Score Post-Test Score Difference
Group 1 40 50 10
Group 2 35 45 10
Group 3 42 48 6

The results revealed noteworthy enhancements in strategic competence
within each approach. Both the task-based and integrative approaches
exhibited statistically significant improvements in participants’ post-test scores
compared to their initial pre-test scores. The mean post-test scores for both
methodologies showcased a considerable rise, indicating the efficacy of both
approaches in fostering strategic competence among English language learners.
However, when comparing the mean post-test scores between the task-based
and integrative approaches, the analysis unveiled no statistically significant
difference. This finding suggests that both instructional methods were equally
effective in enhancing participants’ strategic competence levels. Qualitative
insights derived from interviews, focus group discussions, and observations
provided deeper contextual understanding. Themes that emerged from the
qualitative data emphasized participants’ enhanced confidence in using English
communicatively, improved problem-solving abilities, and a heightened sense
of engagement during language tasks. Educators’ perspectives echoed the
adaptability of both approaches in meeting diverse learner needs and fostering an
environment conducive to strategic competence development. The combination
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of quantitative and qualitative analyses presented a comprehensive perspective
on the efficacy of the task-based and integrative approaches in enhancing
strategic competence. The quantitative data demonstrated the significant
improvements within each approach, while the qualitative insights added depth
by highlighting learners’ experiences and educators’ observations. Moreover,
the absence of a significant difference in mean post-test scores between the two
methodologies suggests their comparable effectiveness. These findings indicate
that both the task-based and integrative approaches hold promise in nurturing
learners’ strategic competence in the English language context.

Descriptive statistics were computed to analyze the mean, standard deviation,
and range of pre- and post-test scores for both the task-based and integrative
approaches. Additionally, inferential statistics such as paired-sample t-tests were
conducted to determine significant differences between the two approaches in
terms of their impact on strategic competence.

Table 2. Descriptive Statistics for Pre- and Post-Test Scores.

Approach Mean Pre-Test Mean Post-Test Stalfdz}rd
Score Score Deviation
Task-based 38.5 48.2 5.7
Integrative 36.8 46.5 6.2

The results indicate that both the task-based and integrative approaches
led to notable improvements in learners’ strategic competence. However, a
paired-sample t-test revealed no statistically significant difference between
the mean post-test scores of the task-based and integrative approaches (p >
0.05), suggesting that both methodologies were equally effective in enhancing
strategic competence among the participants in this study. Qualitative data
analysis revealed recurring themes related to learners’ experiences and
perceptions. Themes included increased confidence in communication,
improved problem-solving abilities, and heightened engagement during
language tasks. Educators’ perspectives highlighted the adaptability of both
approaches in addressing learners’ diverse needs. The findings suggest that both
the task-based and integrative approaches show promise in enhancing learners’
strategic competence. While quantitative analysis displayed comparable
improvements between the two approaches, qualitative insights provided
nuanced understanding, emphasizing the multifaceted benefits perceived by
learners and educators.

- Conclusion/Recommendations. The comparative analysis between task-
based and integrative approaches in enhancing strategic competence among
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English language learners has revealed valuable insights into effective language
teaching methodologies. The study showcased that both instructional approaches
yielded significant improvements in participants’ strategic competence
levels, underscoring their efficacy in fostering language skills essential for
effective communication. Quantitative assessments demonstrated substantial
enhancements in strategic competence within each approach, supported by
statistical analyses indicating statistically significant improvements from
pre- to post-tests. Moreover, qualitative insights from learners and educators
provided nuanced perspectives, emphasizing increased confidence in language
use, improved problem-solving abilities, and heightened engagement during
language tasks.

Notably, the absence of a statistically significant difference in mean post-
test scores between the task-based and integrative approaches indicates their
equitable effectiveness in enhancing strategic competence. This suggests that
educators have the flexibility to select and adapt these methodologies based
on specific learner needs and contextual factors without compromising the
development of learners’ strategic competence. Based on the findings and
insights derived from this study, several recommendations can be made for
English language educators, curriculum developers, and policymakers:
Encourage educators to adopt flexible instructional approaches that integrate
elements from both task-based and integrative methodologies. This allows for
a tailored approach catering to diverse learner needs and learning contexts.
Advocate for the incorporation of meaningful, real-world tasks within language
instruction. Tasks that simulate authentic communication and problem-solving
scenarios prove pivotal in developing learners’ strategic competence. Provide
ongoing professional development opportunities for educators to enhance their
understanding and implementation of task-based and integrative approaches.
This empowers them to effectively utilize these methodologies in diverse
classroom settings. Encourage further research to explore the long-term effects
of these methodologies on learners’ language proficiency, strategic competence,
and their applicability in various educational contexts.

In conclusion, the findings from this comparative analysis affirm the
efficacy of both task-based and integrative approaches in enhancing learners’
strategic competence in English language education. The recommendations
aim to empower educators and stakeholders to leverage these methodologies
effectively, fostering a communicatively competent generation of language
learners.
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PE3IOME
Ushbu maqolada ingliz tilini o’qitishda strategik kompetentsiyani takomillashtirishga qaratilgan
topshiriqlarga asoslangan va integratsiyalashgan yondashuvlarning qiyosiy samaradorligi o’rganiladi.
Ushbu ikkala metodologiyaning nazariy asoslari o’rganildi, ularning strategik kompetentsiyani
rivojlantirishga ta’siri va samaradorligiga ta’sir etuvchi omillarni ta’kidlandi. Amaliy tadqiqotlar va
empirik dalillarga tayangan holda, har bir yondashuvning ijobiy va salbiy jihatlari tanqidiy baholandi.
Xulosa topilmalarni sintez qilinib, ularning tilni o’rgatish uchun ta’siri haqida tushuncha berildi va
keyingi tadqiqotlar uchun takliflar kiritib o’tildi.
PE3IOME
B stoii crathe ncciemyeTcs cpaBHUTENBHAS Y(PPEKTHBHOCTD [[EJIEBOTO X HHTETPATHBHOTO MOIXO/0B
B TIOBBIIICHUH CTPATETMYECKOH KOMIETCHTHOCTH IMPH OOyUeHUH aHIIMIICKOMY SI3bIKY. B HeM yriryOus-
I0TCS TEOPETUYCCKHIE OCHOBBI 00EMX METOOIOTHH, pPACCMAaTPHBACTCS MX BIIMSHHE Ha pa3BUTHE CTpaTe-
THYEeCKUX KOMIICTEHIUH W BEIJEISIOTCS (PAaKTOPHI, BIMSIONNE Ha MX d(Q(pekTuBHOCTh. OCHOBHIBAsICH Ha
TEeMaTHYECKUX HCCICIOBAHUAX M OMIHMPHIECKUX TAHHBIX, B HEM KPHTHUYECKH OLICHUBAIOTCS CHIIBHBIC
n crnabble CTOPOHBI KaXKJO0T0 Mojaxona. B 3axmouennn 0000ImAroTCsl MOTyYeHHBIE PE3yNbTaThl, 1AeTCs
IIpe/ICTaBICHNE 00 NX 3HAUCHUH JUIS IIPETIOAABAHYS S3bIKA U [IPEUIATaOTCsl MPEUIOKCHNUS IS TaTbHeH-
IIMX MCCIIeJOBaHUMH.
SUMMARY
This article explores the comparative effectiveness of task-based and integrative approaches in
enhancing strategic competence in English language teaching. It delves into the theoretical underpinnings
of both methodologies, examines their impact on strategic competence development, and highlights factors
influencing their effectiveness. Drawing on case studies and empirical evidence, it critically assesses the
strengths and limitations of each approach. The conclusion synthesizes the findings, providing insights
into their implications for language teaching and offering suggestions for further research.
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