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Abstract: Traditional methods in translation education often focus on theoretical knowledge
rather than practical application, leaving students unprepared for real-world translation tasks.
Project-Based Learning (PBL) offers an alternative by engaging students in meaningful, hands-on
experiences that mirror professional translation work. This study explores how PBL enhances
students' translation competence through a case study approach, analyzing its impact on skill
development, engagement, and professional readiness. Using qualitative and gquantitative methods,
the research examines student experiences, the effectiveness of collaborative learning, and the
challenges encountered during the process. The findings contribute to ongoing discussions on best
practices in translation education and provide recommendations for improving training programs.
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Introduction

Teaching translation has traditionally been based on lecture-driven methods that
prioritize theoretical principles over hands-on experience. While this approach helps
students grasp essential linguistic concepts, it often falls short in preparing them for
real-world translation challenges (Kiraly, 2015). In response, there has been a
growing emphasis on more dynamic, student-centered approaches that encourage
active participation and foster problem-solving abilities (Gonzalez-Davies, 2018).

PBL represents one such approach, offering students the opportunity to engage
in meaningful, real-world translation tasks. By working on projects that mimic
professional translation assignments, students not only refine their linguistic and
cultural competence but also develop critical thinking and teamwork skills (Massey,
2019). Given the increasing complexity of the translation industry, where
professionals must navigate technological advancements and client expectations, PBL
provides a structured yet flexible model that prepares students for these demands.

This study investigates how implementing PBL in translation education
influences student learning outcomes. It examines the extent to which this approach
enhances translation competence, encourages active learning, and helps students
develop professional skills. Additionally, it explores the challenges students face
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when working on real translation projects, shedding light on how educators can better
support their learning process.

Methodology

To examine the effectiveness of PBL in translation training, a case study
approach was used. This research design allows for an in-depth exploration of
students' experiences and perceptions within a specific learning context (Stake,
1995). The study was conducted in a university-level translation course, where
participants engaged in a semester-long project requiring them to translate authentic
materials for an external client.

A total of 20 undergraduate students participated in the study, all of whom had
prior exposure to translation theory but limited practical experience. Data were
collected through multiple sources to ensure a comprehensive analysis of student
learning. Personal reflections, semi-structured interviews, and assessments of
translated texts provided insights into how PBL influenced skill development and
engagement.

Throughout the project, students worked in teams to translate various business
documents, including promotional materials and informational brochures. They were
required to collaborate, research terminology, and revise their translations based on
peer and instructor feedback. The final versions of their translations were evaluated
using a rubric that assessed linguistic accuracy, coherence, and cultural
appropriateness (Hurtado Albir, 2015).

Data analysis was conducted through a combination of thematic analysis and
quantitative assessment. Student reflections and interview transcripts were examined
to identify recurring themes, while the quality of translations was measured based on
predefined evaluation criteria. This mixed-methods approach ensured a well-rounded
understanding of how PBL affected student learning.

Findings and Discussion

The findings indicate that PBL had a positive impact on student learning in
multiple ways. Students reported higher levels of motivation and engagement,
emphasizing that working on real-world projects made the learning experience more
meaningful. One student expressed that translating an actual client’s materials felt
significantly more relevant than traditional exercises, motivating them to improve
their work and seek more precise translations. This aligns with previous studies
highlighting the role of authentic learning in increasing student involvement
(Gonzalez-Davies, 2018).
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Beyond motivation, PBL contributed to the development of essential
professional skills. Many students acknowledged that collaborating in teams
improved their problem-solving abilities and exposed them to different perspectives
on translation strategies. As one participant explained, negotiating translation choices
with peers helped them refine their reasoning and decision-making skills, which are
crucial in professional translation settings (Massey, 2019).

However, the study also identified challenges that students faced during the
process. Time management emerged as a recurring issue, as many found it difficult to
coordinate with peers and meet project deadlines. Additionally, some students
struggled with client feedback, particularly when required to revise their translations
based on subjective preferences rather than linguistic accuracy. These findings
suggest that while PBL is effective, structured guidance and support are necessary to
help students navigate real-world complexities (Kiraly, 2015).

The qualitative analysis further revealed that students became more aware of the
multifaceted nature of translation, moving beyond a purely linguistic focus to
consider cultural adaptation and audience expectations. This shift in perspective
aligns with research emphasizing that translation is not just about converting words
from one language to another but involves a deep understanding of context and
meaning (Hurtado Albir, 2015).

Conclusion

The findings of this study confirm that Project-Based Learning is a valuable
approach to translation education, offering students an opportunity to engage in
meaningful, real-world tasks that enhance their linguistic and professional skills. By
fostering active learning, teamwork, and problem-solving, PBL prepares students for
the demands of the translation industry more effectively than traditional methods.

However, implementing PBL requires careful planning and support to address
challenges such as time management and handling client feedback. Educators should
consider incorporating structured guidance, peer review mechanisms, and instructor
feedback to maximize the benefits of this approach. Future research could explore
how integrating digital tools, such as Computer-Assisted Translation (CAT) software,

further enhances the effectiveness of PBL in translation training.
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